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Today as never before schools and teachers are
faced with the responsibilities of building citizens
who possess the social understanding euid skills
needed to cope with the grave problems facing man¬
kind, When a student's ability is recognized, a
program of instruction can be formulated that will
enable him to work up to his best capacity. It is
also recognized that students' abilities vary from
low to high and that all factors should be considered
in an attempt to devise a school program that will
incorporate grade and educational levels, appropriate
materials, experiences, and motivation.
According to one authority, the junior high
school, aui institution relatively new to the American
scholastic scene, developed as a part of the same
reorganization movement in education from which
emerged the modern concept of the school library.
Among the forces frequently given as being instru¬
mental in the development of the junior high school
were an increasing awareness of the gap then existing
between the elementary school and the secondary
school, the high percentage of students dropping
1
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out of school in the eighth and ninth grades, the
desire to eliminate curriculum overlapping, the hope
of bringing features considered advantageous in the
secondary school to more children, the growing
realization that the new concepts of early adolescents
as stated by G. Stanley Hall and his followers appeared
to demand a different type of institution for this
group.^ Koos states that today more than ever
before "Serving the needs of early adolescence is
the all-pervasive special ptirpose of the junior
high school..."2
The recognition of the importance of providing
materials with a wide range of reading abilities but
with topics of interest to the early and young
adolescent is one of the greatest advances of recent
years. Yet with all the improvements that have been
made there is still a need for educators and librarians
to provide expanded library services that are an
outgrowth of what goes on in the classroom.
^Leonard V. Koos, Junior High School Trends
(New Yorks Harper and Brothers, 1955). p. 92.
2ibid.
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A significant number of smaller
secondary schools in this country still
offer no more than minimum library
services to students. Many have no
central library facilities whatsoever.
Students in such situations must seek to
augment information in basic texts either
through the public library or through
shared use of limited collections of
books and materials housed in individual
classrooms. Fortunately, however,
secondary schools offering minimum
library facilities are decreading in
number; the trend is toward increased
service in this area in all schools.
Many medium-sized and large high schools
provide services of an outstanding nature—
services that reflect not only keen
appreciation and understanding of the
educative process but also commitment
to the highest standard of excellence
and scholarly effort.^
Progress in developing and improving junior high
school libraries is extremely important because these
grades, seven, eight, and nine, provide the transition
from elementary school to high school. It is a crucial
age in the transition from childhood to adulthood and
often presents many problems. Because of this, librarians
must provide adequate facilities which can be used to
stimulate or awaken interest in young adolescents.
A study on the uniqueness of the junior high school
^Lloyd E. McCleary and Stephen P. Hencley,
Secondary School Administration; Theoretical Bases
of Professional Practice (New York* Dodd, Mead,
1965), p. 336.
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llbraries Includes the following statement:
Junior high-school libraries must
be different if they are to serve the
needs of junior high schools because
junior high-school pupils are different.
They are different from the children they
just were because they are putting behind
them childish things and ways. They are
different from the adults they will become
because the patterns of their adulthood
have not yet taken form. Their horizons
are extending amazingly fast and far, and
their vision is not yet limited by reality.
Their courage is so high that they dare
dream and even plan deeds of wonder,
grandeur, and service. Their curiosity
makes them thirsty for knowledge and
hungry to know the reason why. The
tenuous nature of the early adolescents*
world and their sensitivity create an
urgent need for a dependable, friendly,
and confidential place where they may
find answers to their thousamds of
questions about themselves and other
people. They need to think the great
thoughts of great people, to feel the
ennobling emotions of loyalty, devotion,
hximility, and pride that are found in
great literatiire. They need to face the
situations that require courage and
sacrifice, to feel the lift of beauty
in words and pictures that are all
contained in books.
The tide is surely at the flood in
junior high-school years—the pupil is
at his most receptive and impressionable
age. This and the succeeding generations
of pupils must be educated as no other
pupils before them. The times into which
we are inducting them cannot afford the
luxury of misfits, too narrow specializa¬
tion, or neglect of special talents. If
in each pupil there is a seed of greatness,
who can say at this age in what direction
that seed may grow. A library rich in
resources, stimulating in atmosphere, and
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challenging to be in is needed to produce
vigorous, balanced growth. These pupils
will grow up as all youth have, but they
are so important that how they grow up is
important. The nurturing media must be
rich in all elements needed for full and
proper matxiring.l
The very nature of the junior high school program
makes the library essential. It would be rather
difficult to conceive of a program of transition
that did not provide adequate facilities for the
young student to explore his wide range of interests
in a well-stocked library.
The achievement of junior high school pupils has
been of utmost importance to educators as well as
librarians. This concern may be due in part to the
fact that librarians have continually sought to revise
and define the role of the junior high school library
in the total school program. The library is considered
to be the hub of the school whether it is elementary,
junior high or senior high school. Therefore, if
students of today are to make worthwhile contributions
^John A. Ratliff, "junior High School Libraries
Must Be Different," The Bulletin of the National
Association of Secondary-School Principals, XLIII
(November, 1959), 61-93.
-6-
to society and to be able to compete with other
students, they must have access to an adequate
modern centralized library.
The dominant pattern organization in
the elementary school seems to be the class¬
room library while the senior high school
most commonly has a centralized library.
This places the junior high school in a
situation of needing to provide adequate
library services that will introduce the
independent use of reference materials
before pupils reach senior high school.
In situations where the elementary school
does provide an adequate centralized
librairy, the junior high school must
continue this facility if it is to
capitalize on the study skills developed
in the elementary school. It is important
that the library of the junior high school
be organized along the standard lines of
other libraries so that library skills
will be developed that may be used in
the future,^
Concepts are continually being revised and en¬
riched in light of new knowledge. There is much
emphasis on the nongraded middle school. The pro¬
jection of the growth of the middle school in many
states indicates that in another decade a large
proportion of those who finish elementary school
are going to by pass the junior high school. One
R. P. Brimm, The Junior High School (Washington,
D. C.t The Center for Applied Research in Education,
Inc., 1963), pp. 47-48,
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begins to speak of the nongraded middle school
as part of our system of public education.
The organization which Eichhorn
recommends is a 5-3-4 plan with the
possibility that grade 12 be the first
year of junior college. The concept
upon which the middle school is built
is transecence, that is, the period in
human development which begins in late
childhood, prior to the onset of puberty,
and which extends through the early stages
of adolescence. It is for these transescents
that the middle school is designed.1
To make full use of modern-day instructional
materials and equipment, many schools, including
nongraded middle schools, are establishing learning
resources centers that combine and extend the usual
library and audio-visual services. In addition to
the familiar bookshelves and reading tables, such
a facility includes carrels and a variety of rooms
where individuals and small groups may use films,
filmstrips, records, tapes and other devices. This
Instructional Materials Center should be organized
to meet the need of the school for which it serves.
Donald H. Eichhorn, The Middle School (New
York* The Center for Applied Research in Education,
Inc., 1966), p. vii.
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The Instructional Materials Center
with all its available resources, human
and material, should exist to further
objectives of the school. A nongraded
school should have an Instructional
Materials Center that operates as a teaching
service. All persons in the school team,
adults and children, should find it easy
and satisfying to use the center. The
center should be directed, organized,
staffed, and housed so that the needs of
the school and neighborhood that it serves
will be met effectively. The school library
is incorporated as an integral part of the
Instructional Materials Center.!
Purpose
The purpose of this study is to determine what
library facilities and services are available to
pupils enrolled in a selected number of junior high
schools in Montgomery County, Alabama; to compare
the facilities and services found in libraries with
standards set up by authorities; and, to show that
facilities and services can be improved.
This study will include a survey of library
facilities and services in six junior high schools
in Montgomery County, Alabama. The schools included
are Capitol Heights Junior High, McIntyre Junior
^Lee L. Smith, Teaching in a Nongraded School
(West Nyack* Parker Publishing Co., 1970), p, 244,
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High, Bellingrath Junior High, Loveless Junior
High, Goodwyn junior High, and Hayneville Road
Junior High. These schools will be referred to
hereafter as schools A, B, C, D, E, and P.
The study will be limited to the 1970-71 school
year and will include the library facilities and
services available in the several schools during
that time.
Methodology
The normative survey method of educational
investigation was used in gathering the data of this
study. An analysis of library literature dealing
with school library service in secondary schools pro¬
vided the historical background and material necessary
for the study as outlined in Chapter II,
A checklist of library materials and a cover
letter were sent to the librarians in each of the
six junior high schools included in this study. The
checklists used were taken from the Evaluative
Criteria for Junior High Schools, Section R, entitled
Instructional Materials Service—Library and Audio¬
visual.! The checklists consist of provisions,
^National Study of Secondary School Evaluation,
Evaluative Criteria for Junior High Schools, pp,213-228.
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conditions, or characteristics found in good
secondary schools. Some may not be necessary, or
even applicable, in every school. In the appropriate
places any important features or procedures which are
omitted in the printed materials were added. The
checklists accurately and completely portray the
programs, facilities, and practices of the schools
thus providing the factual background for evaluation
and study.
The librarians were asked to do a self-evaluation,
which is also included on the forms. It was suggested
that each librarian consider in the light of her whole
experience how well the school is fulfilling its
objectives and the needs of the students.
The statements of guiding principles, checklists
and evaluation items were modified so that they would
be consistent with the stated philosophy, objectives,
and functions of the schools and with the characteris¬
tics of the schools and communities. This modification
was formulated on the basis of the writer’s own
experience (11 years) in school library work.
The Standards for School Media programs and A
Planning Guide for the High School Library Program by
Henne, Ersted and Lohrer were also used to assist in
-li¬
the survey of these schools. The Planning Guide
covers both library services and facilities in
detail, listing items to be evaluated and including
for each item not only a measurement symbol but also
guidelines for measurement, ranging from a sentence
to several paragraphs, that give recommended conditions
or practices, and thus provide directives to assist
the evaluator. There are also tables provided for
the recording of facts which are needed to make
evaluations that require ratings.
Following the administration of the checklists,
personal visits were made to each school as a follow¬
up to verify the information secured by the checklists.
The data secured were compiled, studied and interpreted.
Tables are used to show the findings. On the basis
of the information gathered, a summary of the findings
was made, conclusions were drawn, and recommendations
pertinent to the study were offered. A copy of the
checklist is in Appendix A.
The following titles are used as authorities:
Standards for School Media program,1 Evaluative
^American Library Association and the National
Education Association, Standards for School Media
Program (Chicago: American Library Association,
1969) .
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Criteria for Junior High SchoolsEvaluative
Criteria,^ Accreditation Standards for Secondary
Schools in Alabama,^ Standards for School Library
Programs,4 and a Planning Guide for the High School
Library Program.^
^National Study of Secondairy School Evaluation,
Evaluative Criteria for Junior High Schools (Washington,
D. C.: National Study of Secondary School Evaluation,
1963).
^National Study of Secondary School Evaluation,
Evaluative Criteria (Washington, D. C.: National Study
of Secondary School Evaluation, 1960).
3
State of Alabama, Department of Education,
Accreditation Standards for High Schools, Bulletin
No, 13 (Montgomery! Division of Secondary Education,
1966), pp. 19-21,
^American Library Association, Standards for
School Library Programs (Chicago: American Library
Association, I960).
5
Prances Henne, Ruth Ersted, and Alice Lohrer,
A Planning Guide for the High School Library program
(Chicago: American Library Association, 1951).
CHAPTER II
REVIEW OP RELATED LITERATURE
There have been a number of studies and observa¬
tions made in regard to the school library. The
attention of many investigators has been focused
upon the facilities and services of the school
library. This chapter contains a review of c
selected literature appearing to have a direct
bearing on junior high school libraries.
Fargo has stated that the best school library is
homelike and informal. It has books, organization,
staff, and equipment for work. The library is a
unit of the school characterized by warmth and
interest. In it is a group of learners at work in
a highly social atmospherer a pupil committee engaged
in implementing a future radio program; a boy on a
window bench relaxed in all the awkwardness of
adolescent youth, completely lost in a tale of
stratosphere flight; a girl bent over a periodical
absorbing a decorative scheme for the attic bedroom
at home; a teacher and a librarian in earnest
conference concerning a backward reader,^
^Lucile F. Fargo, The Library in the School
(Chicago* American Library Association, 1947), p. 9.
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Fargo has also stated the aims of the school
library as follows*
1. To acquire books and other materials
in line with the demands of the curri¬
culum and the needs of boys and girls
and to organize these materials for
effective use.
2. To guide pupils in their choice of
books and other materials of learning
desired both for personal and curricular
purposes.
3. To develop in pupils skills and resource¬
fulness in their use of books and
libraries and to encourage the habit
of personal investigation.
4. To help pupils establish a wide range
of significant interests.
5. To provide aesthetic experience and
develop appreciation of the arts.
6. To encourage lifelong education through
the use of library resources.
7. To encourage social attitudes and provide
experience in social and democratic
living.
8. To work cooperatively and constructively
with instructional and administrative
staffs of the school.!
It is generally recognized that a good school
library is essential to any school, whether it is
elementary, junior high or senior high school.
^Ibid.
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According to Grieder, the school library is an out¬
growth of the twentieth century conception of public
education, namely, that attention should be given to
individual differences and that emphasis should be
placed on wide reading as a leisure time activity for
students of all ages. Each school, elementary and
secondary, should have a complete library unit.
Modern methods used in teaching demand a great
variety and amount of instructional materials.
Teachers no longer rely upon a textbook as the only
source of materials for any one class. A textbook
not only limits the amount and kind of material used
in the class but also fails to provide for individual
needs.^
He further states that the administration of the
modern school curriculum with its provision for the
development of independent thinking in pupils makes
the library not only desirable but, in fact, essential.
If there is any pupil activity in the present-day
school which will "carry over" in adult life, it
is reading. To develop reading to the point that it
^Calvin Grieder and William Everett Rosenstengel,
Public School Administration (New Yorkt Ronald Press,
1954), p. 246.
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becomes a leisure time activity, the library is
an absolute necessity.^
Jones suggests that current thinking awards a
much higher place to school libraries than did
patterns of prior times. The library should be the
heart of the modern school. Occupying its central
role as the heart means the library carries a major
responsibility as an indispensable organ of learning.
When the transference of the learning responsibility
from teacher to student becomes implemented, dependence
on an adequate librcury is mandatory. No longer can
any school in any community claim to have an adequate
program unless it can also demonstrate that it has an
adequate library. No longer can any community display
a mildly supportive attitude toward the establishment
of a school library, for not to provide an adequate level
of financial support for school library service is not
to provide an adequate level for its basic rather than
supplementary program.
Jones is also of the opinion that if the school
administrator holds a modern conception of the
school library, he will do his utmost to convince those
^Ibid.
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in the position of making financial decisions about
the educational program that a full-sized program
is not only desirable but necessary. A full-sized
library program means an adequate collection (both
book and nonbook), an adequate physical setting, and
an adequate staffThe library must be an integral
part of the instructional program and not merely an
adjunct to the school serving primarily as a reposi¬
tory for books. The American Association of School
Librarians has pointed out that in the school system,
the chief curriculum coordinator, or his equivalent,
serves an important function in the provision and use
of services and resources in the libraries in the
schools and in the district materials center.
The major activities of the chief curriculum
coordinator in relation to school libraries are as
follows t
1. Implementing instructional programs
in which many types of books, films,
and other materials are used by
teachers and students.
^James J. Jones, C. Jackson Salisbury and Ralph
L. Spencer, Secondary School Administration (New York:
McGraw-Hill, 1969), pp. 249-250.
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2. Actively supporting a system-wide plan
that provides all schools with library
services and resources that meet
recognized standards.
3. Making provision for teaching students
the use of the library and its resources
in a well-planned program of instruction
integrated with classroom teaching.
4. Arranging in-service training programs
for teachers that deal with instructional
materials and their uses.
5. Participating in the program of the
materials center, or, if the system has
no center, working toward its establishment.
6. Appointing the school library supervisor,
or a school librarian if there is no
supervisor, to any committees or policy¬
making groups working on curricular and
instructional matters for the school
system as a whole.
7. Working closely with the school library
supervisor or, if the school system does
not yet have a supervisor, with librarians
in the schools.^
Ratliff reported in his study that the unique
quality of a junior library depends upon specific
things. Lingering childhood and approaching adult¬
hood require books suitable for each and capable of
helping to ease the transition from one to the other.
^American Association of School Librarians,
Standards for School Library Programs (Chicago*
American Library Association, 1960),, pp. 63-64,
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The rapidly expanding horizon means books of great
diversity and dimensions. There are more dimensions
in a good junior high-school library than in any
other. Yesterday is history, and tomorrow never
comes to junior high-school boys and girls, so
there must be an abundance of current materials,
and the best current materials are in magazines
and pamphlets. The arrogant inquisitiveness of
these pupils will cause them to open any door. The
library must provide many doors. Because of their
in-betweeness, junior high-school pupils need to
learn more about themselves and more about themselves
in relation to other people. The library should
have available materials which are accessible and
even expendable.
He further states that a junior high-school
library may be organized and equipped bountifully
on a basis of the unique characteristics and needs
of the pupils it serves and still not be functional.
It requires a junior high-school librarian to make
it work.l
^John A. Ratliff, "Junior High School Libraries
Must Be Different," The Bulletin of the National
Association of Secondary-School Principals, XLIII
(November, 1959), 63-64.
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in order that the library book collection may
serve to its fullest capacity, Douglas states that
it must be so organized that each book can be readily
accounted for and that the contents of the books can be
fairly easily known. Since there are certain techniques
that have been tried over a period of years and found
to be satisfactory, it is recommended that these
procedures be followed in organizing all school
libraries so that children, having learned to use
the school library, will feel at home in any library.
A record of the books owned, an approved classification
scheme, and a card lending system are essentials.^
There has been much discussion on the problem
of centralized versus decentralized libraries. There
are advantages and disadvantages to each system.
Ellsworth suggests that a solution to the problem of
centralized versus decentralized libraries for the
schools, regardless of their size, lies in thinking
of them as a system, with a strong central library
providing various kinds of service to many learning
centers throughout the building.
^Mary Peacock Douglas, The Teacher-Librarian's
Handbook (Chicago: American Library Association,
1949) , p. 29.
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He further states that teachers and the librarian
choose from the library collections the books that are
appropriate to use, on a temporary basis, in the
classrooms, laboratories, or learning centers. These
are placed on book trucks and are sent to the place
where they are to be used for a given period of time.
At the end of that period, they are returned to the
library and others are sent out. Collections of this
kind can be used at decentralized points without the
need for catalogs, reference services, or other
expensive elements. The teachers, or others on the
team-teaching group, can take care of such matters
as charging the books out to readers.
Librarians from the central library can visit
these service points frequently to make certain that
the collections are being used and that they are
meeting the needs of the center.
Under this system, the students and the faculty
will not come to place too much reliance on the
service collections, as they are almost certain to
do with permanent departmental collections. Instead,
they know that they must go to the central library for
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bibliographic and reference books that are not
found in the several parts of the library system.^
Henne and her associates lend support to class¬
room collections. They state that it is now a well-
accepted fact that collections of materials should be
provided for most classrooms. These collections
may consist of books from the collection of the
school library that are sent to the classroom on
short, temporary loans; of books that belong to a
permanent classroom or departmental collection; of
books that come from the school library’s central
depositoiy of books for classroom use; or any
combination thereof,
Henne agrees with Ellsworth in that the librarian
as a materials specialist in the school should have
administrative control over these collections.
Sufficient clerical help must be provided for the
librarian in administering these collections. Books
belonging to permanent classroom collections will be
selected by teachers in the department. The school
^Ralph E. Ellsworth, The School Library (New
York* The Center for Applied Research in Education,
Inc., 1963), pp. 54-55.
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librarian should have responsibility for the
administration and organization of the collection.
Materials selected should be the joint responsibility
of school administrators, classroom teachers, and
the librarian.^
A study of the junior high school librarian and
requirements beyond the daily library schedule was
made by Branyan of the junior high school librarians
in Michigan. She found that junior high school
librarians in Michigan are involved in the same
auxiliary areas of responsibilities required of
all teachers; and that they attempt to relate those
activities insofar as possible to the library program.
Branyan further states that it is also evident that
librarians are not given time during the school day
for a planning period in order to keep the library
functioning. Particularly significant is the fact
that, though the margin is narrow* more school
librarians are voluntarily serving on curriculum
committees than those who are assigned this
^Prance Henne, Ruth Erstead and Alice Lohrer,
A Planning Guide for the High School Library program
(Chicago* American Library Association, 1951), pp.82-
83, 85.
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responsibility. This survey indicates that junior
high school librarians in Michigan fill numerous
roles and have many demands upon their time outside
the normal daily requirements of their professional
assignments
According to Hartz and Samuelson, the active
school library today in theory, and sometimes in
practice, is generally described as an instructional
materials center complete with motion picture films,
filmstrips, phono-records, tapes, pictures, maps,
charts, and the traditional books, periodicals,
and pamphlets. The "center" not only provides for
a diversity of materials but also equipment and
space to facilitate their use by both students and
faculty. Schools, and hopefully school libraries,
are providing more of every type of instructional
media for learning — more use of technology, even
though sometimes in poorly planned ways — of radio
and television programs, language laboratories, and
teaching machines.
^Brenda May Branyan, "The Junior High School
Librarian and Requirements Beyond the Daily Library
Schedule" (unpublished Master's thesis. Western
Michigan University, 1967), pp. 48-49.
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They further state that during the past two
decades educational literature has recorded more
and more concern for quality education in the
comprehensive secondary school, and the major theme
indicates a shift in emphasis from group instruction
to individualized independent learning and other
practices which have as a goal the development of
each student to his maximum potential. The curriculum
that values choicemaking, independent study, and depth
has brought about an increased awareness of the need
for a much expanded school library program. It is
estimated that in the secondary schools of the future,
students will spend from 12 to 15 hours per week in
school in independent study. Hopefully, this will
include reading, listening, writing, viewing, and
working with automated devices.^
Witt also lends support to the theory of school
libraries as instructional materials centers. One
of the current major recommendations for further
^Frederick R. Hartz and R. T. Samuelson, "Origin,
Development, and Present State of the Secondary School
Library as a Materials Center," in Instructional
Materials Centers ed. by Neville p. Pearson and
Lucius Butler ( Minneapolisr Burgess Publishing
Co., 1969), p. 123.
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development of school libraries including those in
high schools, is that they be made into instructional
materials centers. Those who support this recommenda¬
tion believe school libraries should be depositories
of all types of materials and resources for teaching
and learning. They maintain that school libraries
should develop collections of pictorial and graphic
materials, maps, globes, films, filmstrips, slide
tapes and dish recordings, and three-dimensional
materials as well as collections of books and other
printed materials, The^^contend that the role of
school librarians is to provide teachers and pupils
with expert professional advice and assistance in
the location, selection, and use of all these
materials and make the point that library materials
and services should be organized so that they are
easily and readily available to those who use them.^
According to Conant, the difference between
a good school and a poor school invariably means strong
leadership by the principal.^ The library is considered
^Paul W. P. Witt, "High School Libraries as
Instructional Materials Centers," The Bulletin of the
National Association of Secondary—School Principals, XLIII
(November, 1959), 112.
2James Bryant Conant, Recommendations for Education
in Junior High School Years (Princeton* Educational
Testing Service, 1960), p. 37.
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as the heart of the school, therefore, the principal
should have an understanding concerning the relationship
of the library to the total instructional program.
Fargo says that emphasis has been placed on the
duty of the librarian to cooperate heartily with
school officials as well as with teachers. But
cooperation cannot be wholly one-sided. The superin¬
tendent of schools, and more immediately the principal,
both owe a cooperative and understanding attitude to
the librarian. Without this, no librarian can hope
to function successfully in a long run. Consequently,
it is heartening to note a growing recognition on
the part of school administrators of their responsi¬
bilities where the library is concerned.
She further states that wherever the principal
fully realizes and acts upon responsibilities, the
library attains its highest development. On the
librarian's side, there is constant necessity to
lend strength to the principal in his dealings with
the practical problems of finance and public inertia,
which are among the limitations under which he works;
and by keeping him provided with significant facts
and figures about the educational activities of the
library.^
^Pargo, The Library in the School, p. 129.
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According to Cyphert's study of junior high
schools in Pennsylvania, virtually all of the junior
high schools surveyed offer some type of pre-planned
library instruction to their students. Nearly
three-fourths of the schools offer independently
organized library instruction; one-half require
this course of all students. Seventy per cent of
these schools also include integrated library in¬
struction in the program of studies, combined chiefly
with English, social studies, and/or core. Three of
every four schools proffer incidental library
instruction.
Cyphert also states that of the junior high
schools responding to this study, more than one
half regularly assign students to the library for
an average of one class period per week. This
practice is most pronounced in core schools.1
He also found that the placement of library
instruction varies widely, but it is most often
found in grade seven. The mean number of periods
^Frederick R. Cyphert, "Current Practices in the
Use of the Library in Selected Junior High Schools in
Pennsylvania," (unpublished Ph.D. dissertation.
University of Pittsburgh, 1957), pp. 59-60.
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of instruction offered in these schools is approxi¬
mately eleven per semester. The responsibility for
library instruction was found to be delegated to
the librarian. To help with this instruction, one-
fifth of the librarians use student handbooks; a
bare majority employ written lesson plans; and one-
half use textbooks.
Formal evaluation is practiced in slightly over
one-half of the schools. Seventy-five per cent of
one-third of the Pennsylvania’s junior high schools
that give marks in library instruction report these
marks directly to parents.^
According to Lane, the library program of his
high school of 2500 students is a basic and integral
part of the curriculum. He points out that the active
school library today is much more accurately described
as an instructional materials center, and hastens to
serve with movies, filmstrips, tapes, records, pictures,
maps, and other objects quite as readily as with the
traditional books, periodicals, and pamphlets. The
Instructional Materials Center provides a diversity
^Ibid.
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of materials and equipment with space to facilitate
their use by both student and teacher. Listening
areas, preview rooms, and space for the use of the
opaque projector are all well used. There are
areas in which equipment is permanently set up,
encouraging teachers to preview films and to assign
opaque projector enlargements to students. Foreign
languages, music, and stenography students use the
facilities for listening to tapes and records. This
expanded program does require added space, and
experience has shown that the special usage areas
should be centrally located both for ease of access
and for supervision.
For a successful library program, the administra¬
tion must give sympathetic (if not enthusiastic)
support. This support should be not only in the
verbal backing of the librarian and her efforts, but
also in the choice of quarters that are as attractive
and as spacious as possible. The administrator also
gives his support to the library by providing a budget
large enough to meet the needs of the school and
(if possible) well above minimum standards.^
^Irving E. Lane, "An Administrator Looks at the
Library," Bulletin of the National Association of
Secondary-School Principals, XLIII (November, 1959),
58.
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Fargo says that to bring about the fulfillment
of school library objectives, standards have been set
up by state departments of education, educational
accrediting agencies, and library organizations, or
by these agencies working cooperatively. The earliest
standards promulgated in 1920 and entitled Standard
Library Organization and Equipment for Secondary
Schools, were also known as the "Certain" standards
from the name of the chairman of the committee responsi¬
ble for their statement. In 1925, there appeared a
companion statement. Elementary School Library
Standards. The year 1945 witnessed the issuance of
postwar library standards applicable both to elementary
and to secondary schools. In their School Libraries
Today and Tomorrow, the American Library Association's
Committees on Post-War Planning enunciated criteria
for the evaluation of the school library which combine
convenient quantitative measuring sticks stated in
tabular form with illuminating criteria for the evaluation
of library service in its educational aspects.^
^Pargo, The Library in the School, p. 25.
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Kennon and Doyle state that the worth of a school
library must be measured by the services it provides
for students and teachers. The good school library
makes four unique and essential contributions to
education*
1. It is a center for the learning materials
required to support the instructional
program and meet the needs of students.
2. It offers a planned, continuous program
of instruction in library and study skills,
equipping pupils for independent use of
learning resources.
3. It serves as a classroom laboratory for
reference and research work, and its
staff works closely with other teachers
in a team approach to instruction.
4. It offers individual guidance to students
in using materials — in reading, listening,
and viewing — to meet their personal,
social, educational, and vocational needs.
They further reported that improved provisions for
school library personnel, materials, funds, and facilities
are necessary to support a full program of library
services to pupils and teachers. Recommendations for
these quantitative elements are outlined in the
Standards» To the four elements of budget, staff,
collections, and facilities, a fifth — program
planning — must be added* this term describes the
cooperative efforts of school administrators, super¬
visors, teachers, and librarians to plan and implement
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a full program of library services. All these elements
are interdependent. The expansion of library collections,
for example, increases the needs for staff and facilities.
Furthermore, action may be needed on several levels,
ranging from the individual school to the school district,
the county, the state, the region, and the nation.
Standards for accreditation of schools, for example,
directly influence local provisions for school libraries.^
Henne, Ersted, and Lohrer suggest that lists of new
materials added to the library should be sent to teachers
at frequent intervals during the school year. The
ccxnpilation of such lists is an important service which
should be encouraged. In order to be of service to
teachers, the librarian needs to be informed about
curriculum changes. In order to provide satisfactory
library service for teachers and students, the librarian
needs to be informed reasonably far in advance about
assignments to be made or units to be taught. It is
the responsibility of the administrator to encourage
teachers to keep the librarian informed about class
assignments.
^Mary Prances Kennon and Leila Ann Doyle, Planning
School Library Development (Chicagot American Library
Association, 1962), p. 10,
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They further state that the work program for
student assistants should stress educational values
rather than clerical skills. The librarian should
encourage students to suggest books and other
materials for the library’s collection. Opportunity
should be provided for the students to shape some
library policies; these may concern any regulations
or situations for which the librarian feels that an
expression of student opinion provides the most
constructive way to formulate workable policies.
The availability of library space for display
purposes should be made known to teachers, class
advisers, and officers of student groups. By means
of these displays the students become acquainted
with the work, interests, and activities of individual
students in and out of school, or of class or club
groups.1
pp.
^Henne, Ersted and Lohrer, Planning Guide,
8-9, 20-21.
CHAPTER III
FACILITIES AND SERVICES OP THE LIBRARIES
OP SIX SELECTED JUNIOR HIGH SCHOOLS
IN MONTGOMERY, ALABAMA
The purpose of this study is to determine what
facilities and services are available to pupils en¬
rolled in six selected junior high schools in Montgomery,
Alabama to compare the facilities and services found in
the libraries with standards set upby authorities; and,
to show how the facilities and services can be improved.
This chapter presents an analysis of the findings of
this study by the use of tables, interpreting them
and comparing them with the standards.
The first step in the execution of the study
entailed securing permission from the principals to
conduct it, and of librarians to serve as participants.
This was done through letters and personal interviews.
Checklists were then distributed along with cover
letters to librarians in each of the six selected
junior high schools in Montgomery, Alabama. Librarians
were requested to fill in each item of the checklist
and return it to the investigator within two weeks.
All of the librarians adhered to the request. Hence,




According to Table 1, of the six schools the
highest enrollment did not exceed 1,300 pupils. The
total enrollment for all six schools is 5,780 students.
TABLE 1
THE ENROLLMENT, PHILOSOPHY AND OBJECTIVES
OP THE SIX SELECTED JUNIOR HIGH SCHOOLS
IN MONTGOMERY, ALABAMA
Schools Enrollment Philosophy Obj ectives
A 995 1 0
B 1,015 0 0
C 1,150 0 0
D 900 1 1
E 1,270 0 0
P 450 1 1
Total 5,780 3 2
School A has an enrollment of 995 students, a written
philosophy, but no objectives. There are three schools
which had no written philosophy or objectives. These
are School B, with an enrollment of 1,015 students.
School C, with an enrollment of 1,150 students, and
School E which has an enrollment of 1,270 students.
School D and School P have written philosophies and
objectives. School D enrollment is 900 students and
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School F has an enrollment of 450 students. These
two schools also have the two lowest enrollments of
the six selected schools.
Every school needs a carefully formu¬
lated, comprehensive philosophy of
education. A school without a philosophy
and objectives would be as aimless as
a society without a constitution and
bylaws. The philosophy and objectives
of the school and the characteristics
and needs of its students together
determine the nature of its program.^
Administrative organization
The administrative organization of the library
is basically the same in each school. The principals
are the immediate supervisors of the librarians. A
library is not really efficient unless administered
by trained personnel.
Table 2 shows that School A, with an enrollment
of 995 students, has one part-time librarian, one
AV-coordinator, 15 student assistants and no clerical
assistants. School p, with an enrollment of 1,015
students has one part-time librarian, one AV-coordinator,
^National Study of Secondary School Evaluation,
Evaluative criteria for Junior High Schools (Washington,
D. C.x National Study of Secondary School Evaluation,
1963), p. 25.
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20 student assistants, and no clerical assistants.
School C, with an enrollment of 1,150 students, has
a full-time librarian, one AV-coordlnator, no student
assistants and no clerical assistants. School D,
with an enrollment of 900 students, has one part-time
librarian, no AV-coordlnator, 18 student assistants,
and no clerical assistants. School E which has an
enrollment of 1,270 students Is staffed by one part-
time librarian, one AV-coordlnator, 15 student
assistants, and no clerical help. School F has an
enrollment of 450 students, with one part-time librarian,
no AV-coordlnator and no clerical assistants.
TABLE 2
THE ENROLLMENT AND NUMERICAL ADEQUACY OF STAFF






A B C D E F
Librarian 1^ 1^ 1 1^ 1^ la 6
AV-CoordInator 1 1 1 0 1 0 4
Student Assistants 15 20 0 18 15 6 74
Clerical Assistants 0 0 0 0 0 0 0
Enrollment 995 1015 1150 900 1270 450 5780
^Part-time Librarian
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Only one of the six selected schools receives
the services of a full-time librarian. The other
five libraries have only a part-time librarian and
this means that the librarians can be in these
libraries only three or four periods of the day.
These librarians spend the remainder of the day
teaching classes.
ALA standards state that for the first 900
students or fraction thereof, there should be one
librarian for each 300 students or major fraction
thereof. There should be one librarian for each
additional 400 students or major fraction thereof.
They further state that there should be one clerk
for each 600 students or major fraction thereof.
ALA standards also state that organized student
participation in school library programs yields
educational and other values for the students in¬
volved under favorable circumstances. Volunteer
student help in the library should never be exploited,
and under no circumstances should it be used as a
substitute for paid clerical assistance or janitorial
work. The student assistants should be given the
-40-
same recognition and awards which are given to
students belonging to other service clubs.1
The Alabama Accrediting Association standards
for high schools state that schools with an enroll¬
ment of 300 and over are required to have a full-time
librarian? that each school with an enrollment of
800 or more pupils should have a full-time clerical
assistant in the library. There should be additional
qualified professional personnel in instructional
materials when the enrollment exceeds 1,000.2
In two of the schools it was learned that students
were given course credit and graded for their work as
library student assistants.
Table 3 shows that the status of the librarians
is the same as that of faculty members. Each librarian
is paid the salary which is consistent with the salaries
of other faculty members, with additional compensation
^American Association of School Librarians,
Standards for School Library programs (Chicago?
American Library Association, 1960), pp. 25, 20-21.
^state of Alabama, Accreditation Standards for
High Schools, Bulletin No. 13 (Montgomery? Division
of Secondary Education, 1966), p. 20.
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for work during vacation periods. Provisions for
leaves of absence, sick leave and retirement are
also the same for libreuriems as for other faculty
members. All of the librarians participate in
faculty meetings. Only one librarian reported that
she was not on the curriculum committee nor on any
other committees.
TABLE 3
STATUS OP STAFF IN THE SIX SELECTED SCHOOLS
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In School F, according to Table 2, the librarian
reported that she did not have time assigned to carry
on her specialized duties.
ALA standards discuss the status of the school
librarian and other workers in the library. The
following statements present some of their
recommendations.
1. The status of the school librarian is
the same as that of other teachers
in the school with comparable professional
education, experience, responsibility,
and personality,
2. The librarian is on a salary, work and
vacation schedule equal to that for
professional school employees of
comparable professional education,
experience, and responsibility.
3. The length of working day, length of
working year, and amount of "homework"
for the school librarian, are comparable
to those for teachers. For additional
service, the librarian receives extra
monetary compensation allocated on the
same base as his regular salary.
4. The status of the school library clerk
is establihhdd by local policies govern¬
ing classification and pay schedules
for clerical and secretarial workers.^
^American Association of School Librarians,
pp. 56-57.
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The Alabama Accrediting Standards state only
that the librarian should devote at least one half
of the school day to library service. No other
statement is made concerning the status of the
school librarian.
Table 4 presents the professional preparation
of the librarians in the schools considered in
this study. Each librarian has had professional
courses in education which are equivalent to those
required for teacher certification, a broad general
education, and successful teaching experience.
The librarians in Schools A, B and E had
advanced professional preparation in reading
instruction, curriculum development, guidance, mass
communication, and research.
The librarian in School C is the only one who
does not have specialized preparation in administra¬
tion of the instructional materials program; the
selection and acquisition of printed and audio¬
visual materials; the use of reference tools; and
the use of instructional materials.
Table 4 shows also that the librarians in
Schools C and D did not have specialized training
in selecting, maintaining and operating of audio¬
visual equipment. In Schools B, C and F librarians
TABLE 4




TotalA B c D E p
A Broad General Education X X X X X 6
Professional Courses in
Education Equivalent to
Those Required for Teacher
Certification X X X X X X 6
Successful Teaching Experi¬
ence or Internship X X X X X X 6
Advanced Professional Pre¬









Materials Program X X 0m' ■ X X X 5
The Selecting and Secur¬
ing of printed and Audio-
Visual Materials X X X X X 5
Selecting, Maintaining,
and Operating of Audio¬












A B C D E p
The Use of Reference
Tools X X X X X 5
The Use of Instructional
Materials X X - X X X 5
Production of Simple and
Inexpensive Instructional
Materials X 'mm X X * : 3
did not have specialized preparation in the production of.
simple and inexpensive instructional materials.
Each one of the librarians has had specialized train¬
ing in the organization of instructional materials including
classifying, cataloging, processing, and distributing.
According to the ALA standards, the following
principles have been selected for inclusion in the pro¬
fessional education of school librarians.
1. A broad, general education is essential
for the school librarian. This basic
background is first started in college
and continues throughout the lifetime
of the school librarian.
2. The professional preparation of the
school librarian meets the certification
-45-
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requirements of his state, of the
regional accrediting agency for
his state, and of the school system
in which he is working.
3. The basic program of general and
professional education recommended
for the school librarian is a five-
year program. The fifth year may be
based on an undergraduate minor in
school librarianship in a college or
university with an approved program
of this type.^
Alabama Accrediting Association standards require
a librarian to have at least 18 semester hours in
library science.
Physical Facilities
Table 5 shows that the libraries in each of the
six selected schools are conveniently located and
easy accessible to the loading and delivery area.
It reveals that only four of the libraries have adequate
space, lighting, heating, ventilation, and a work room.
A classroom is included within the libraries in Schools
A and P.
Table 5 also shows that all six of the libraries
are attractive in appearance and that only two have
^Ibid.
TABLE 5




A B c D E p
Conveniently Located X X X X X X 6
Easy Access to the Loading
and Delivery Area X X X X X X 6
Adequate in Size X X - X X - 4
Includes a Classroom X — - X - 2
Lighted, Heated, and
Ventilated to Meet
Acceptable Standards X X X X X 5
Attractive Appearance X X X X X X 6
Acoustically Treated X - - - X - 2
Attractive, Hygienic,
and Sound Absorbent
Floor wm X X X 3
Conference Rooms -
Glass-enclosed Office X X - 2
Workroom X - X X X - 4
Photographic Darkroom -
Adequate Storage X - X - X - 3
-47
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been acoustically treated. There are no conference
rooms, photographic darkrooms or preview facilities
in any of the libraries. The storage space is adequate
in Schools At C and E and only Schools A and D have
glass-enclosed offices.
According to the Standards for School Library
programs, a library program that stimulates learning,
encourages creative teaching, and provides for
individual and group guidance requires a physical
environment that is functional in design and arrange¬
ment. Ample space, harmonious arrangements, good
lighting, blending and contrasts in colors, funetional
furnishings, and proper control of sound create an
atmosphere in which students and faculty enjoy working
and in which learning takes place.
1. The school library is located for
meiximum accessibility.
a. In the school housed in
one building, the library
is conveniently situated
in relation to study centers,
the center of classroom
traffic and the various
divisions of the school.
2, The space requirements of the school
library are determined by the program
of the school, the size of the enroll¬
ment of the school, the number and
types of materials to be housed, and
the elements of functional arrange¬
ment that afford efficient and
effective service.
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3. Even though the library may not
be the center for audio-visual
materials in the school, space
and equipment must be provided
in the library for listening
and viewing activities of the
students and the teachers, since
they constitute a natural part
of library use.
4. The number of conference rooms
depends upon the requirements
of the individual school. All
libraries in schools having
fewer than 1,000 students need
two or more conference rooms.
5. The classroom is an essential
part of the school library and
provides space for some of the
most important aspects of the
instructional program of the
library and of the school.
6. Library quarters must include
efficient work space for the
technical process^Jig, repair
of materials, for conducting
business routines, and for
storing supplies and equipment.^
Table 6 shows the facilities available in the six
selected junior high schools. Prom the personal observa¬
tion made by the investigator, it is encouraging to note
that each library is housed in separate rooms and is
centrally located. However, Table 6 shows that only
half of the libraries have a workroom with rxinning
hot and cold water. At least two of the libraries
^American Association of School Librarians, pp. 92-
93, 120-123.
TABLE 6





A B c D E p
Adjustable Shelving X X X X X X 6
Magazine Shelving X X X X X X 6
Newspaper Shelving X X - X X - 4
Tables and Chairs of
Suitable Size and
Height X X X X X X 6
Desks and Chairs for
Staff X X - X X X 5
Charging Desk X X X X X X 6
Dictionary Stand X X X X X X 6
Atlas Stand X X - X X X 5
Card catalogue Cases X X X X X X 6
Vertical File Cabinets X X X X X X 6
Bulletin Boards and a
Display Area X X X X X X 6
Display Cases X - - - X - 2
One or More Trucks for
Instructional Materials
and Equipment X X X X X 5
Typewriter X X X X - X 5
Stools X X - X - X 4





Equipment A B C D E p Total
Sink with Hot and




of Materials X - — X X — 3
are converted classrooms and do not have regular library
facilities. A card catalog used by the students is
claimed in all of the six schools. Adjustable shelving,
magazine shelving, a charging desk, a dictionary stand,
vertical file cabinets, bulletin boards and a display
area are present in each library.
Table 6 also shows that five of the schools are
equipped with tables and chairs in suitable size and
height, desks and chairs for the staff, an atlas stand,
one or more book trucks, and a typewriter.
Prom personal observation storage seems to be a
problem in three of the schools. Table 6 shows that
only three schools have lockers and cabinets for storage
of materials, newspaper shelving and stools were available
in only four of the libraries.
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The Standards for School Library Programs state
that*
1. Shelving meets standards for
dimensions, is adjustable, is
made of hard wood, and does not
have doors.
2. Tables and chairs of proper height
for the group to be served are
attractively designed and sturdily
constructed. Apronless tables are
the most functional. Chairs with
saddle seats and curved backs are
the most comfortable.
3. Special cabinets and storage equip¬
ment are needed for the different
types of audio-visual materials.
4. The circulation or charging desk
should be simple and functional
in design with space for filing
trays for book cards and shelves
for returned books. Rectangular,
L-shaped, or U-shaped desks are
recommended for large schools.
5. The card catalog cabinet must be
standard unit equipment purchased
from firms specializing in library
ftirniture.
6. Other essential pieces of equip¬
ment include book trucks, legal
size filing cabinets, dictionary
stands, atlas stands, large picture
files, typewriters, office desks,
and posture chairs.
7. A wall glass exhibit case placed
in the corridor outside the library
is a desirable means of advertising
the library, cases should be well
lighted and equipped with glass
shelves, bulletin board backing,
and glass doors with locks.
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8. All workrooms include adequate
work space, with a carefully
planned counter (18 to 24 inches
deep) with vinyl or formica top
and work-type sink, with various
sizes of storage drawers and
cupboards, plus knee-hole spaces
below the counter and open shelves
above.^
Alabama Accrediting Association standards read as
follows* physical facilities of the library must in¬
clude a reading room adequate to seat 15 per cent of
the enrollment, a workroom with running water, conference
room, and an office for the librarian. Adequate storage
should be available.2
AcGessibility
The policies and services that make instructional
materials accessible are discussed at length in Standards
for School Library Programs♦ Flexible scheduling is
best so that any student may use the library at any time
and teachers may bring class groups to the library at
times best suited for classroom instruction. The
library should be open before and after school for use
^Ibld., pp. 123, 124, 126-128.
^State of Alabama, Accreditation Standards, p. 20.
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by students and teachers. Standards state that except
in cases where all students arrive and depart by bus
immediately before and after school the library should
be open at least one half hour before and one half
hour after school. Collections of materials should
be continuously sent to the classrooms on short term
loans from one period to several weeks or on long term
loans.^ The accreditation standards for the State of
Alabama state that all books must meet the prescribed
standards of quality and be adequately distributed in
the various fields of learning, be properly cataloged,
and made accessible to pupils.^
Table 7 shows that the instructional materials are
available for student and teacher use before the be¬
ginning of the daily program of classes, and that
the instructional materials are available continuously
throughout the day including lunch periods.
Schools A and p do not make available in each library
the use of instructional materials as long after the
^American Association of School Librarians, Standards,
pp. 87-91.
^state of Alabama, Accreditation Standards, p. 20.
TABLE 7
ACCESSIBILITY OP INSTRUCTIONAL MATERIALS




A B c D E p Total
The Instructional Materials
Are Available for Student and
Teacher Use Before the Begin¬
ning of the Daily program of
Classes X X X X X X 6
The Instructional Materials
Are Available Continuously
Throughout the Day Includ¬
ing Lunch Periods X X X X X X 6
The Instructional Materials
Are Available as Long After
The close of Classes as
Their Use Warrants X X X X 4




Study Halls X X X X X X 6
Open-shelf Facilities
Are Provided X X X X X X 6
A Flexible and Efficient
Loan System Has Been
Developed X X X X X X 6
Audio-visual Equipment
Is Available in Sufficient
Quantity to Avoid Incon-
veniencenand Delay in Its
Use X X X X X 5
Audio-visual Equipment is
Stored in Several Areas
Throughout the Building to
be Available When Needed X X X X X X 6
-55-
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close of classes as their use warrants. Students have
access to the instructional materials during class
periods, including a study hall in each of the six
selected libraries. Table 7 reveals that open-shelf
facilities are provided as well as flexible and
efficient loan systems in the six selected libraries.
School A does not make audio-visual equipment available
in sufficient quantity to avoid inconvenience and
delay in its use. All of the schools have audio-visual
equijmient stored in several areas throughout the building
to be available when needed.
The Standards for school Library Programs statex
1. The school library is available
for use by individual students
and by class groups throughout
the school day. Flexible
scheduling enables the teacher
to bring his class to the library
at th« times best suited for the
purposes of class room instruction,
2. The school library is open before
and after school for use by students
and by teachers.
3. All materials are made easily
available for use in the library
by students and teachers,!
^American Association of School Librarians,
Standards, pp, 87-88.
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Alabama Accrediting Association standards state
that in addition to books, the library must have a
basic collection of recordings, tapes, filmstrips and
other audio-visual materials.l
Some librarians indicated in interviews that
students came by classes at regularly scheduled times
and some stated that their libraries were used as
study halls.
Materials
In order for good teachers to make learning
experiences meaningful and interesting they must have
many materials on a wide range of subjects and levels
of understanding easily available. The amount and
types of materials necessary will depend upon the
philosophy of education behind the curriculum.
ALA recommends that the minimum size (exclusive
of the books in any supplementary or professional
collection) of the book collections in libraries in
very good schools be as follows*
1. Books *
Minimum size of the collections
in schools having 200-999
students ... 6,000-10,000 books.
1,000 or more students... 10
books per student.
istate of Alabama, Accreditation Standards, p. 20.
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2. With collections that are large
enough, books can be made easily
accessible for students and
teachers. At all times there is
a sufficient number of books avail¬
able for use in the school library,
for classroom collections, and
withdrawals for home use.i
The Alabama standards are much lower in this area.
The present standards require six books per pupil.
Table 8 shows the size and type of the collections
in the various schools.
The Alabama Accrediting Association standards
state that the library must have a balanced collection
of books with a minimum of 1,000 titles, not including
the required reference books. There shall be provided
sufficient books to average at least six per pupil.^
This table shows that only one school has a
collection of 6,000 or more books which ALA considers
minimum for schools with 200 or more students. None of
these schools report over 8,500 books.
perhaps more important than the number of books or
the number of books per student in the library are the
iAmerican Association of School Librarians,
Standards, pp, 25, 77.
'State of Alabama, Accreditation Staridards, p. 20.
TABLE 8
DISTRIBUTION AND SIZE OP THE BOOK COLLECTIONS




A B C D E F
000 General Works 20 500 95 120 800 79
100 Philosophy 15 100 23 20 200 10
200 Religion 15 89 64 50 250 12
300 Social Sciences 291 788 244 290 495 152
400 Philology 46 99 19 27 200 18
500 Pure Science 260 575 481 483 700 200
600 Useful Arts 229 590 230 314 500 75
700 Fine Arts,
Recreation 170 673 173 307 200 100
800 Literature 198 510 111 181 125 50
900 History 417 987 532 858 200 250
910 Travel 25 163 77 40 50 50
920 Biography 309 375 398 960 700 100
P Fiction 630 3000 1502 1750 875 275
Total 2625 8449 3949 5400 5295 1371
59-
-60-
kinds of books it contains. Table 8 shows all libraries
have more fiction titles than titles in any other area.
School A has 630 volumes of fiction. School B has 3,000
volumes, School C has 1,502 volumes, School D has 1,750
volumes. School E has 875 volumes, and School F has 275.
The next highest number of titles was in history in five
of the schools. School E has 800 volumes in general
works which is the third largest area represented in
the collection. The six libraries contain a total
of 27,089 volumes or approximately 4.7 titles per student.
Table 9 shows that none of the schools contained
the 10 books per student necessary to meet the ALA
standards. Only one school had eight books per pupil
and this may be due to the fact that state standards
are so low. Only two schools meet the present state
requirement of six books per pupil.
Table 9 shows that School A has 2.6 books per
pupil which is the smallest number within the six
selected schools. School B has 8.3 books per pupil.
This number is the largest nximber within the six
selected schools. School C has 3.4 books per pupil.
School D, six books. School E, 4.2 books, and School
p has three books
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TABLE 9
NUMBER OP BOOKS^ ENROLLMENT, AND NUMBER OF BOOKS
PER PUPIL IN THE SIX SELECTED SCHOOLS
Schools Number of Volumes Enrollment Nxuriber of Books
Per Pupil
A 2625 995 to •
B 8449 1015 8.3
C 3949 1150 3.4
D 5400 900 6.0
E 4295 1270 4.2
P 1371 450 3.0
The Standards for School Library programs state that:
1. Books X
Minimum size of the collections in
schools having 200-999 students...
6,000-10,000 books. 1,000 or
more students... 10 books per
student.1
The Standards for School Media Programs state that:
At least 6,000-10,000 titles representing
10,000 volumes per student, whichever is
greater.2
^American Association of School Librarians, Standards,
p. 25.
^American Library Association and the National Educa¬
tion Association. Standards for School Media programs
(Chicago: American Library Association, 1969), p. 30.
-62-
The data with regard to periodicals, newspapers
and vertical files with emphasis in certain areas are
presented in Table 10* In descending order the table
shows that the two areas which are represented in each
of the six selected schools are Fashion and Beauty Aids
and Outdoor Life. Five of the schools were represented
in the areas of American Scene, Arts, Automotive,
Geography and Travel, Health and Safety, Homemaking.
Five schools had the Readers * Guide and vertical files.
The subject areas that appear less frequently
in these materials are Agriculture, Aviation, Book
Reviews and creative Writing, Business and Economics,
Dance, Drama and Theater, Mathematics, Music, Occupations,
Photography and Vocational Education.
None of the schools has periodicals or newspapers
in the area of Trade and Industry,
The Standards for School Library Programs state
that*
1. Magazines!
a. At least the following number
of titles in the general
magazine collection in Schools
having Grades K-6 .... 25
Schools having Grades K-8....50
Junior High Schools ....70
Senior High Schools .120
b. Plus at least 5 titles in the
areas of librarianship and
instructional materials.
TABLE 10
PERIODICALS, NEWSPAPERS AND VERTICAL PILE





A B c D E p Total
Agriculture - X - - - - 1
American Scene X X X X X - 5
Arts X X X X X - 5
Automotives X X X X X - 5
Aviation and
Rocketry - X - X - - 2
Book Reviews and
Creative
Writing X X — — 2
Business and
Economics - - — - X - 1
Dance X X - - - - 2
Drama and
Theater X X - - - - 2
Family and consvimer
Education X X - X - X 4
Fashion and Beauty
Aids X X X X X X 6
Geography and
Travel X X X X X — 5
Handicrafts - X ■- X X - 3






A B c D E p Total
Homemaking X X - X X X 5
Mathematics - X - - - - 1
Mechanical Arts X X - - X X 4
Music X X — - - - 2
National and World
Affairs X X X X X — 5
Nature Study X X - X X — 4
Occupations - X - - X - 2
Outdoor Life X X X X X X 6
Photography - - - X - - 1
Physical Education X X - X - - 3
Radio and Tele¬
vision - X X X — 3
Religion X X - - X - 3
School and Club
Activities X X - — — X 3
Science X X X X X - 5
Social Problems X X X X X - 5




Education X ^' X 2
Readers' Guide X X X X X - 5
Vertical Files X X X X X - 5
-64-
-65-
2. At least 3-6 newspapers.
3. An extensive collection of pamphlets
covering a wide range of subjects.!
Table 11 reveals that five of the six selected
schools have professional materials. Schools B and C
were the only ones which had funds allocated for this
purpose.
The Standards for School Library Programs state
that*
1. Books*
At least 200-1,000 titles, the
number depending on the needs
and size of the faculty and the
availability of other collections
of professional materials in the
community.
2. At least 25-50 professional magazine
titles.
3. Other instructional materials as
needed.
4. For materials, a minimum of $200-
$800, depending on the needs and
size of the faculty and the
availability of other collections.2
1





PROFESSIONAL MATERIALS AND FUNDS ALLOCATED FOR THE
PROFESSIONAL COLLECTIONS FOR THE SIX SELECTED
JUNIOR HIGH SCHOOLS IN 1970-71






F - — . ,
Table 12 lists two schools that did not respond to
the section in the checklist on audio-visual materials.
Those schools which indicated that they have audio-visual
materials listed the nurtiber of each type of materials
they owned. Apparently none of the schools own any
motion pictures, but they borrow films from a center
outside of the school.
A total of 1,529 filmstrips are in the four selected
schools and they borrowed a total of 3,145 from an out¬
side center. Schools D and F do not own or borrow any
slides. Transparencies and disc recordings are in each
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of the four schools. School B shows no evidence of
owning or borrowing tape recordings. School D has
the largest collection of tape recordings. School B
has the largest collection of picture sets and Schools
F and A do not own any picture sets but the latter borrows
a few from the county center. School B owns 200 models#
and the other three schools do not own any models nor
did they borrow any.
It was brought to the attention of the investigator
that much of the audio-visual equipment was not housed
in the library# but throughout the school. In some
instances, the librarian kept a listing of all available
audio-visual equipment and materials.
The Standards for School Library Programs state:
1. A sufficient number of all types of
audio-visual materials for use in
the classrooms, in the school library,
and for home use.
2. Films used six or more times a year
are purchased.
3. Filmstrips and recordings used more






TotalA B Ca D Ea P
Motion Pictures
Owned by School 0 0 0 —* 0 0
Borrowed from Outside 0 500 — 0 — 0 500
Borrowed from County Center 80 300 —— 0 — 0 380
Filmstrips
Owned by School 330 1000 —— 199 — 0 1529
Borrowed from Outside 0 1500 —— 130 — 0 1630
Borrowed from County Center 215 1000 -— 300 0 1515
Slides
Owned by School 75 200 —— 0 — 0 275
Borrowed from Outside 0 150 — 0 — 0 150
Borrowed from County Center 10 150 — 0 0 160
Transparencies
Owned by School 150 1000 — 575 — 60 1785
Borrowed from Outside 0 200 — 560 — 0 760
Borrowed from county Center 55 200 10 —— 0 265
Disc Recordings
Owned by School 75 500 — 179 50 804
Borrowed from Outside 0 100 — 167 — 0 267
Borrowed from county Center 48 150 —- 365 — 0 563
Tape Recordings
Owned by School 42 0 —— 103 — 15 160
Borrowed from Outside 0 0 ~ 103 — 0 103
Borrowed from County Center 15 0 —> 135 — 0 150
Picture Sets
Owned by School 0 1000 — 56 0 1056
Borrowed from Outside 0 100 — 31 —— 0 131
Borrowed from County Center 8 100 — 30 —— 0 138
Models
Owned by School 0 200 0 — 0 200
Borrowed from Outside 0 0 — 0 — 0 0




The Standards for School Media programs state*
Filmstrips - 500-1,000 titles, represent¬
ing 1,500 prints or 3 prints per pupil,
whichever is greater (the number of
titles to be increased in larger
collections).
8 mm films - 1 1/2 films per pupil with
at least 500 titles supplemented by
duplicates.
16 mm films - Recommended* access to
minimum of 3,000 titles supplemented
by duplicates and rentals.
Tape and disc recordings - 1,000-2,000
titles representing 3,000 records or
tapes or 6 per pupil, whichever is
greater (the number of titles to be
increased in larger collections).
Graphic materials - 1,000 with duplicates
as needed.
Transparencies - 2,000 transparencies,
plus a selection of subject matter
masters.i
Table 13 shows that School E did not respond to
the section on audio-visual equipment and facilities
in the checklist. It also shows the type of audio¬
visual equipment and the number of each kind in each
school. Motion picture projectors, filmstrip projectors,









A B C D Ea F
Motion Picture Projects 4 20 7 10 — 2 43
Filmstrip 2x2 Projectors 10 25 10 6 — 2 53
Filmstrip 3 1/2 x 4 Pro¬
jectors 0 25 0 0 — 2 27
Radios AM-FM 1 0 0 1 — 2 4
Television Sets 1 2 3 10 — 1 17
Record Players
1 Speed 0 0 0 0 0 0
3 Speed 0 5 0 15 -- 2 22
4 Speed 23 0 8 0 —— 0 31
Listening Posts with Eco:-
phones 10 0 8 0 — 1 19
Records, Disc 0 2 0 0 — 0 2
Recorders, Tape 3 2 0 15 — 0 20
Opaque Projectors 2 3 1 2 — 0 8
Overhead Projectors 23 25 45 40 — 15 148
Wall Screens 57 37 0 35 — 21 150
Portable Tables on Which
to Rest and Transport




school. School B has a total of 20 motion picture
projectors and 50 filmstrip projectors; which is the
largest number of projectors in any one school. School
P has the least number of projectors and record players.
Schools B and C are without radios and Schools B
and D do not have any listening posts with earphones.
Disc recorders were only available in School B.
Schools C and F do not have access to a tape recorder.
All the schools except F have an opaque projector avail¬
able. There is collectively a total of 148 overhead
projectors and 150 wall screens within the schools.
School C does not have any wall screens. Schools B
and C do not have access to any portable tables.
The Standards for School Library programs state;
1. Special cabinets and storage equip¬
ment are needed for the different
types of audio-visual materials.
2. Minimum requirements for equipment
include the following:
16 mm sound projector 1 per 300 students
At least 1 per
building
Filmstrip and 2x2
projector 1 per 200 students




(3 or 4 speed)
1 per building
1 per 5 other
classrooms
At least 2 per
building
At least 1 equipped
with earphones
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Tape Recorder 1 per 300 students
At least 1 per building
projection Screen 1 per 2 classrooms
(square, at least
60* X 60")
Overhead projector At least 1 per building
Radio (AM-PM)
receiver 1 per 5 classrooms




channel receiver 1 per 5 classrooms




An important part of the curriculum is the program
of library instruction. The ALA standards describe such
a program in detail. According to ALA standards*
The program of teaching the use of the
library and its recources is a cooperative
endeavor which involves the principal,
the chairman or head of department, the
classroom teacher, and the librarian.
They further state that library instruction
should begin in elementary school grades
as soon as there is evidence that library
skills are needed and continues, expending
in breadth and depth, as the student
progresses through grades.2




Alabama standards recommend that the librarian and
English teachers should cooperate in instructing
pupils in the use of the library.
All of the schools inform teachers systematically
of student interests and needs as'observed in the use
of instructional materials. Each librarian also in¬
structs students in the techniques of effective use of
library resources through regularly scheduled classes.
Table 14 shows the services of the staff to students
in the six selected junior high schools* Each school
offers guidance to the students in the selection of
books and other instructional materials. The table
also reveals that the staff of the library assist
students to develop discrimination in reading, viewing,
and listening; and help to develop desirable attitudes
in the care of school property. The students which
are assigned to the library are also guided in the
selection and use of books and other materials for free
reading periods. School E is the only school that does
not have a student-assistant program
Student Relationships
School C does not assist student organizations to
use resources of the library in the promotion of their
projects,
TABLE 14
STUDENT-LIBRARY RELATIONS IN THE
SIX SELECTED JUNIOR HIGH SCHOOLS
Services of Staff to Students
Schools Total
A B c D E F
Guidance to Students in Their
Selection of Books and Other
Instructional Materials X X X X X X 6
Assist Students to Develop
Discrimination in Reading,





Program X X X X X 5
Help to Develop Desirable
Attitudes in the Care of
School Property X X X X X X 6
Assist Student Organiza¬
tions to Use Resources
of Center in the pro¬
motion of Their
projects X X X X X 5
Assist in the Selection
and Use of Books and Other
Materials for Students
Assigned to Library for
Free Reading Periods X X X X X X 6
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The Standards for School Library Programs state
that*
1. Under favorable circumstances,
orgcinized student participation in
the school library program yields
educational and other values for the
students involved. It heightens a
sense of belonging, provides opportuni¬
ties for leadership and cooperation,
fosters the abilities to assume
responsibility and to work satisfactori¬
ly with others, expands the knowledge
and appreciation of libraries and their
resources, and for some students leads
to an interest in librarianship as a
profession.
2. Volunteer student help in the library
should never be exploited, and under
no circumstances should it be used as
a substitute for paid clerical
assistance or janitorial work.
3. All students who can profit by the
experience and who are capable of
contributing to the work of the
library should have the opportunity
to serve the school in this manner.
4. Counselors and other faculty members
cooperate with the librarian in the
selection of students who will pro¬
fit from membership on the staff of
student assistants.
5. Student library assistants are given
the same recognition and awards which
are given to students belonging to
other service clubs.1




Of the six schools participating in the study.
Table 15 shows that five indicated that they provided
materials for preparing exhibits and other displays;
and also provided professional materials for the teachers.
Pour schools indicated that facilities and assistance
are provided in the production of simple and inexpensive
instructional materials; and they also order and schedule
the use of instructional materials borrowed or rented.
Only three of the schools train and schedule projection¬
ists for audio-visual equipment. The table reveals
also that each school shares indexes and pviblished
bibliographies with teachers, systematically inform
teachers of new materials, assist in planning effective
use of instructional materials and equipment and assist
teachers in the development of reading lists.
The Standards for School Library Programs read
as follows;
The librarian provides teachers with many
services related to materials that are
helpful to them in connection with their
teaching programs. The libradan*
a. Builds systematically the
collections of the school library
so that materials are readily
available for the curricular
needs of students.
TABLE 15
FACULTY-LIBRARY RELATIONS IN THE SIX
SELECTED JUNIOR HIGH SCHOOLS
Services to Teachers
Schools
A B c D E F Total
Share with Teachers the_In-
dexes and Published Biblio¬
graphies of Instructional
materials and Assist Teachers
in Selecting Printed and
Audio-Visual Materials for
Classroom Planning x X X X X X 6
Systematically Inform Teachers
of New Materials and Equip¬
ment that Have Been Acquired X X X X X X 6
Assist in Planning for
Effective Use of Instruc¬
tional Materials and
Equipment X X X X X X 6
Assist Teachers in the
Development of Reading
Lists X X X X X X 6
Cooperate with Teachers
in )Providing Materials and
Preparing Exhibits for
Bulletin Boards and Other
Displays X X X X X 5
Provide professional
Materials X X X X X 5
Provide Facilities and
Assistance in the Produc¬
tion of Simple and
Inexpensive Instructional





A B C D E p Total
Order and Schedule the
Use of Instructional
Materials Borrowed or




Equipment X - X — X - 3
b. provides a variety of professional
materials for teachers.
c. Acquires appropriate materials
recommended for the library by
teachers, as promptly as possible.
d. Assists teachers in the develop¬
ment of effective techniques for
using the resources of the school
library and teaching library skills.
e. Keeps teachers Informed about new
materials that have been added to
the library,
f. Helps teachers in preparation of
bibliographies and reading lists.
g. Locates information and performs
other reference and searching services
for teachers.
h. Serves as a resource consultant for
teachers. The librarian serves as a
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resource consultant on curri¬
culum and other school committees
involving library materials. He
consults frequently with individual
teachers, ascertaining their needs
and interests regarding printed
and audio-visual materials and
bringing new publications and
releases to their attention.
i. Provides informal in-service training
for teachers about library resources,
sources of information for printed
and audio-visual materials, the
evaluation of materials, and
related topics.^
Library-Community Relations
Table 16 indicates that only four of the six selected
schools have established library-community relationships.
The table shows that Schools A, E, and P maintain a
clearing house on information including up-to-date file,
concerning community resources for instructional purposes.
The above mentioned schools cooperate with community
agencies in increasing the effectiveness of instructional
materials and services in the community; and encourage
public support of instructional materials services.
According to the Standards for School Librairy Programs,




COMMtJNITY-LIBRARY RELATIONS WITH THE
SIX SELECTED JUNIOR HIGH SCHOOLS
Community Relationship
Schools
A B C D E F Total
Maintains a Clearing House
on Information Including
Up-To-Date Pile, Concern¬
ing Community Resources for
Instructional Purposes X X X X 4
Cooperates with Community
Agencies in Increasing the
Effectiveness of Instruc¬
tional Materials and
Services in the Community X X X X 4
Encourages Public Support
of Instructional Materials
Services X X - - X X 4
School Libraries for Today and Tomorrow are as follows:
1. Introduce pupils to community libraries
as early as possible and cooperate with
those libraries in their efforts to
encourage continuing education and
cultural growth.
2. Cooperate with other librarians and
community leaders in planning and
developing an over-all library pro¬
gram for the community or area.l
Financial Support
Adequate financial support is absolutely essential
in order to provide and maintain an adequate collection.
^American Association of School Librarians,
Standards, p. 9.
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The cost of books and other materials is constantly
rising. The average cost per book for a junior library
(allowing for discounts) is $4.95. The Standards for
School Library programs recommend that for schools having
200-249 students spend at least $1,000-$!,500, and that
schools having 250 or more students spend at least
$4.00-$6.00 per pupil for regular library books.
Additional funds should be available as required for
encyclopedias, unabridged dictionaries, magazines,
newspapers, pamphlets, rebinding and supplies.1
The standards for the state of Alabama state that
a minimum of $2.00 per pupil up to an enrollment of 500.
If the enrollment is 501-1,000, the budget should include
$1,000 for the first 500 and $1.25 per pupil above that
number. For an enrollment of 1,001 and over, $1,625
should be allotted for the first 1,000 and 75<r per
pupil above that number.^
The Standards for School Media programs recommend
that not less than 6 per cent of the national average
for per pupil operational cost should be spent per year
^Ibid., p, 25.
^State of Alabama, Accreditation Standards, p. 21.
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per student. Ordinarily^ half of the annual appropria¬
tion should be spent on printed materials and half on
audio-visual materials.l
Table 17 shows that only one of the schools spends
$5.00 or more per pupil and all of these schools, except
School E, have over 500 students. A per pupil expendi¬
ture of $2.92 or less not enough to buy one book per
student and the budget indicated is not solely designated
to books but must cover supplies, binding, professional
collection, magazines, etc. Equipment and supplies for
the libraries are also included in the budget. As can be
seen by Table 17 none of the schools in this survey meet
ALA standards and only two is below the standards of the
state of Alabama.
TABLE 17
LIBRARY EXPENDITURES FOR THE SIX SELECTED
JUNIOR HIGH SCHOOLS FOR 1970-71




A $1,066.90 995 $1.07
B 5,749.16 1,015 5.66
C 3,185.40 1,150 2.76
D 2,625.59 900 2.92
E 2,176.78 1*270 1.71
F 1,012.00 450 2.25
^American Library Association, School Media Programs,
p. 35.
CHAPTER IV
FINDINGS, CONCLUSIONS, AND RECOMMENDATIONS
This chapter presents findings, conclusions, and
recommendations formulated from data presented in the
problem of this investigation. As stated in Chapter I,
the major purpose of this study is to determine what
library facilities and services are available to pupils
enrolled in six selected junior high schools in Mont¬
gomery, Alabama; to compare the facilities and services
found in libraries with standards set up by authorities;
and, to indicate the facilities and services,
A checklist was distributed to the librarians in
each of the six selected schools to collect the necessary
information. Data secured through this checklist were
tabulated and an analysis has been made of the findings
in Chapter III.
Findings
Findings from data collected revealing the library
facilities and services available to pupils in the six
selected junior high schools indicate that*




2. School c is the only school v;hich has the
services of a full-time librarian.
3. There are no clerical assistants in any of the
schools.
4. Five of the librarians are required to teach
classes.
5. The status of the librarians is the same as that
of faculty members.
6. These school librarians possess a broad general
education, several years of teaching experience, and
adequate professional training.
7. The librarians lack adequate professional train¬
ing in the use of audio-visual materials.
8. The libraries are conveniently located but only
four: of the libraries have adequate space, lighting,
heating, ventilation, and workroom space.
9. There are no conference rooms, photographic
darkrooms or preview facilities in any of the libraries.
10. The storage space is inadequate in Schools B, D
and P.
11. Only two of the schools have glass-enclosed
offices.
12. At least two of the libraries are converted
classrooms and do not have regular library facilities.
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13. A card catalog, adjustable shelving, magazine
shelving, a charging desk, a dictionary stand, vertical
file cabinets, bulletin boards and a display area are
provided in each library.
14. Each library lacks newspaper shelving facilities.
15. The libraries in Schools B, C, D, and E are open
before school begins, during lunch period and after the
close of classes each day,
16. Schools A and P do not stay open after the close
of classes.
17. Study hall is held in each of the libraries
sometime during the day.
18. Open—shelf facilities are provided as well as a
flexible and efficient loan system in the six selected
libraries.
19. No school meets the requirements for audio¬
visual equipment and materials, book collection, and
the standard of ten books per pupil.
20. Each library has a well-rounded collection of
periodicals,
21. Five of the schools own professional collections,
but Schools B and C did not have funds allotted for this
purpose
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22. Librarians instruct students in the techniques
of effective use of library resources through regularly
scheduled classes.
23, The librarians offer services to the students
as well as the faculty members.
24, Only four of the libraries have established
library-community relationships.
25. The data show a deficiency in financial support
for all the libraries.
Conclusions
It is apparent as a result of this study that*
I
1. The libraries have an inadequate number of staff
members.
2. There is a lack of professional clerical assistants.
3. The librarians, in addition to their daily library
duties, assume responsibility for school committee assign¬
ments, and teach regularly scheduled classes.
4. The libraries' housing facilities are inadequate,
5. There is not enough space for the needed seating
capacity, storage or the housing of the library materials.
6. The libraries are being used as study halls at
certain periods during the school day.
7. There is an insufficient amount of audio-visual
materials and equipment
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8. Proper records are not being kept of the audio¬
visual materials and equipment.
9. The audio-visual materials and equipment are
dispersed throughout the schools instead of being housed
in the libraries.
10. The budget is inadequate to meet the needs of
the libraries.
11. The libraries are deficient in the nuiriber of
books in their collections.
12. Philosophy and objectives of the schools and of
the libraries have not been formulated and recorded.
Recommendations
In light of the findings of this study, it is
recommended that:
1. Adequate library quarters should be provided
in all schools.
2. These facilities should include conference rooms,
preview facilities and ample storage space as well as
adequate seating space for users, adequate shelving space
for materials and work rooms.
3. All librarians should become full-time to allow
them sufficient time to do library work.
4. Additional professional help should be provided.
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5* Each librarian should take at least a couple
of courses in instructional media,
6. Each library should be open before school hours,
during lunch period, and after school hours,
7. The budget should be increased to allow for the
purchase of the minimum numbers of books per pupil.
8. The audio-visual materials and equipment should
be housed in the library.
9* The librarians should be responsible for keeping
accurate records of materials and equipment.
10. The audio-visual materials should be cataloged
according to ALA recommended procedures.
11. The library should not be used as a study hall.
12. Newspaper shelving should be provided in each
library.
13. Workshops should be conducted to familiarize










As a graduate student of Atlanta University, I
am writing a thesis in partial fulfillment of the
Degree of Master of Science in Library Service. I
have chosen for my study "A Survey of junior High
School Libraries in Montgomery." I believe that
this survey will also serve as a valuable instrument
for future use in increasing the staff, services
and facilities in junior high school libraries.
Enclosed is a checklist taken from the Evaluative
Criteria for junior High Schools^ which will be used
to find out the information that is needed. This
checklist is being sent to six of the junior high
schools in Montgomery.
Please complete this checklist by May 18, 1971,
and I will make an appointment at your convenience
to pick it up. Thanks for giving this matter your
immediate attention.
Sincerely,
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Note: Two distinct problems arise in the evalua¬
tion of the instructional materials services: (!)
Many schools may not yet have an instructional
materials center in which the library and audio¬
visual programs are coordinated. (2) The quality of
the library services and the audio-visual services may
be markedly different. Some schools may be weak in
one service and strong in the other. In such circum¬
stances, a more accurate evaluation will result if the
two are considered separately, and represented in the
statistical and graphic summaries by separate num¬
bers and graphs.
The best teaching occurs when the student is
brought into effective contact with important
ideas and experiences in such a way that learning
results and that the student will continue to seek
further learning on his own initiative. Teachers,
parents, peers, and contemporary institutions are
the sources of many ideas and much information
for students, but books have long been considered
to be the primary means whereby ideas of enduring
importance are recorded and communicated across
the barriers of space and time; and libraries have
traditionally accepted the responsibility for mak¬
ing books accessible and for encouraging their
use. In recent years, however, there have been
developed many new and wonderful devices
which, while they cannot and should not replace
books, offer their own unique contribution to the
NAME OF SCHOOL ' DATE.
Address
Prepared by :
same ends, namely the recording and communi¬
cation of ideas. Many schools have developed
separate administrative organizations to provide
the services that are peculiarly appropriate to
these newer media of communication. Others
have developed an integrated administrative unit,
generally called the instructional materials center,
which furnishes all the services usually associated
with the library and, in addition, provides the
services connected with audio-visual materials,
radio, and television. The criteria that follow
are intended for the evaluation bf the entire
range of instructional materials services, regard¬
less of the degree to which their administration
has been unified.
The major purpose of the instructional materials
center is to serve the established aims of the total
educational program by (1) providing a rich vari¬
ety of materials, including books and other
printed materials, recordings, still and motion
pictures, filmstrips, and other audio-visual ma¬
terials and resources, for use by teachers and stu¬
dents as individuals and in groups; (2) offering
leadership in developing techniques for the use of
various materials by teachers and students; (3)
making available facilities, services, and equip¬
ment necessary for the selection, organization,
and use of instructional materials; and (4) furnish¬
ing facilities for, and assistance in, the production
of instructional materials and displays.
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Instructions
GENERAL
Modify the statements of guiding principles, checklist
and evaluation items so they will be consistent with the
stated philosophy, objectives, and functions of the school
and with characteristics of the school and community. Un¬
less it is obvious, explain the reason for the changes and
their relation to the philosophy, objectives, and functions
and to the needs of the students.
The two pivotal points of this evaluation are (1) the
school’s philosophy, objectives, and functions and, (2) char¬
acteristics of the school and community. Therefore, Sec¬
tion N, “Philosophy, Objectives, and Functions,” and Sec¬
tion 0, “School and Community,” should be kept in mind
when the various features of this section are being checked
and evaluated. Persons making evaluations should ask:
“How well do the practices in this school grow out of the
philosophy, objectives, and functions of the school and
the needs of the school and community?” When evalua¬
tions are made, factors such as size, t)T)e, location of
school, financial support available, and state requirements
should not be permitted to justify failure to provide ^
program and facdities appropriate to the philosophy, ob¬
jectives, and functions and to the needs of the school
and community. Also, the twofold nature of the work—
evaluation and stimulation to improvement—should be
kept in mind. Careful, discriminating judgment is essential
if these purposes are to be served satisfactorily.
CHECKLISTS (See Manual, pp. 3-4 and 7-8)
The checklists consist of provisions, conditions, or char¬
acteristics found in good secondary schools. Some may not
be necessary, or even applicable, in every school. Add , in
the appropriate places any important features or pro¬
cedures which are omitted in the printed materials. The
checklists should accurately and completely portray the
program, facilities, and practices of the school, thus pro¬
viding the factual background for the evaluations.
The use of the checklists requires five letters:
E Provision or condition is made extensively.
S Provision or condition is made to a moderate extent.
L Provision or condition is very limited or missing but
needed.
M Provision or condition is missing but its need is
questioned. This question might arise in relation to
the philosophy, objectives, and functions of the
school, the needs of the students, or because of
differences of opinion of evaluators.
N Provision or condition is not desirable or does not
apply.
When an item contains statements such as “Courses are
required for all students ...” or ‘MW teachers have the
following qualifications . . . ,” the intention is to indicate
the upper limit for those items. It is not implied that the
provision must be present to the full extent stated in order
to use the rating “E.”
EVALUATIONS (See Manual, pp. 3-4 and 7-8)
Evaluations are the best judgments of the staff in the
self-evaluation and normally are reviewed by the members
of the visiting committee. These judgments are made after
consideration of such evidence as (1) the local staff mem¬
bers’ observation and analysis of the work of the school,
discussions of faculty committees, study of relationships
with the community, and (2) the visiting committee’s ob¬
servations, conferences with students, consultations with
staff members, discussions within the visiting committee.
When one makes a judgment upon what is included in
an evaluation item, using the ratings defined below, he
should consider in the light of his whole experience how well
the school is fulfilling its objectives and the needs of the
students.
5.—Excellent: the provisions or conditions are extensive
and are functioning excellently.
4.—Very good:*
a. the provisions or conditions are extensive and
are functioning well, or
b. the provisions or conditions are moderately ex¬
tensive but are functioning excellently.
3.—Good: the provisions or conditions are moderately
extensive and are functioning well.
2.—Fair:*
a. the provisions or conditions are moderately ex¬
tensive but are functioning poorly, or
b. the provisions or conditions are limited in ex¬
tent but are functioning well.
1.—Poor: the provisions or conditions are limited in
extent and functioning poorly; or they are entirely
missing but needed.M.—Missing: the provisions or conditions are missing but
their need is questioned. This question might arise in
relation to the philosophy, objectives, and functions
of the school, the needs of the students, or because of
differences of opinion of evaluators. Items marked
“M” do not affect the graphic summary for the
school. The visiting committee should discuss in the
written report any evaluations marked “M” which
the school should consider further.N.—Does not apply: the provisions or conditions are miss¬
ing but do not apply, or they are not desirable for the
youth of this school or community, or they do not
conform to the school’s philosophy, objectives, and
functions.
COMMENTS (See Manual, p. 8)
Enter in the proper spaces any notes or qualifications
which explain your responses or make more complete the
description of your practices in the given area. If space
allowed is insufficient, write in the margins or attach a
sheet of paper.
• If, in making the self-evaluation, members of the school staff wish
to inicate which of the alternatives given for evaluations “4” or “2”
applies, they may use “4a” or “4b,” and “2a” or “2b.”
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I. Instructional Materials StafF (Library and Audio-Visual)
A. NUMERICAL ADEQUACY
mecKusr
( ) 1. A staff member with special qualifications for
the work is charged with responsibility for
instructional materials services.
( ) 2. A professional audio-visual coordinator is
charged With responsibility for audio-visual
services.
( ) 3. Additional qualified personnel are provided as >
needed (both in library and audio-visual serv¬
ices). Describe:




1. Full-time equivalence of all professional librarians
2. Full-time equivalence of all professional audio-visual personnel
3. Full-time equivalence of adult derical assistants
4. Number of student assistants on a volunteer basis.
5. Total number of hours per wfeek provided by the volunteer student assistants
6. Total number of teacher hours per week by teachers who are assigned to instructional materials duly..
7. Describe assistance in persoimel given by state, county, district, or other agency ^
eVAtUATtONS
( ) a. How adequate is the nunther of instructional mcdertods personnel to meet needs?
( ) b. How adequate is the provision for aduU derical assistance?
COMMSNTS
B. PREPARATION
(For detailed information, consult Section W, “Individual Staff Member.”)
CHECKUSr
The members of the professional instructional materials
staff have the following preparation:
( ) 1. A broad general education.
( ) 2. Professional courses in education equivalent to
those required for teacher certification.
( ) 3. Successful teaching experience or experience in
an organized internship program.
( ) 4. Advanced professional preparation leading to
a knowledge of such fields as reading instruc¬
tion, curriculum development, guidance serv¬
ices, mass communication, and research.
EVALUATIONS
Specialized preparation in:
( ) S. The administration of the instructional ma¬
terials program.
( ) 6. The selecting and securing of printed and
audio-visual materials.
( ) 7. The selecting, maintaining, and operating
of audio-visual equipment.
( ) 8. The organization of instructional materials
including classifying, cataloguing, processing,
and distributing.
) 9. The use of reference tools.
) 10. The use of instructional materials.




( ) a. Sow adequate is the general preparation of the instructional materials staff?
( ) b. Sow adequate is the professional preparation of the instruction^ materials staff?
( )i c. Saw well do professional staffmembers keep in touch with currevl developments in instructionalmaterials?
COMMENTS
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C. STATUS
CHSCKUST
( ) 1. Instructional materials personnel (librarian,
audio-visual director, coordinator) have status
consistent with their responsibilities.
( ) 2. Salaries of the instructional materials staff are
consistent with those of other faculty members.
( ) 3. Additional compensation is provided for services
required during regular vacation periods.
( ) 4. Instructional materials personnel have time
assigned to carry on their specialized duties.
( ) 5. Provisions for leaves of absence, sick leave, and
retirement apply to the instructional materials
staff members.
( ) 6. The members of the professional staff partici¬
pate in faculty meetings,
( ) 7. The members of the professional staff are on








Members of the instructional materials staff:
( ) 1. Exercise leadership in the development of poli¬
cies for the selection and use of instructional
materials.
( ) 2. Provide cooperative supervision of activities
of students using the instructional materials
center.
( ) 3. Organize all instructional materials for con¬
venience, availability, and effective use.
( ) 4. Keep chief school administrators informed of
the needs and services relating to the instruc¬
tional materials program.
( ) S. Provide professional services throughout the
day.
( ) 6. Study the work of the elementary and senior
high schools as well as that of the junior high
school so that effective articulation and co¬
ordination in the use of instructional materials
in the junior high school curriculum are
promoted.
( ) 7. With cooperation of teachers, keep collection
functional by systematic weeding.
( ) 8. Conduct periodic inventories of instructional
materials wherever located.
( ) 9. Maintain a clearinghouse of information, in¬
cluding an up-to-date file, concerning com¬
munity resources for instructional purposes.
( ) 10. Contribute to the public relations activities of
the school.
( ) 11. Cooperate with community agencies in in¬
creasing the effectiveness of instructional ma¬
terials and services in the community.
( ) 12. Encourage public support of instructional ma¬
terials services.
( ) 13. Participate in the activities of professional
organizations.
( ) 14. Contribute to knowledge through research
and publication in the instructional materials
field.
( ) 15. Coordinate procurement of instructional ma¬
terials and equipment purchased by individual
departments.
( ) 16. Encourage teachers to bring classes and small
groups to use instructional materials for study
and research.
( ) 17. Encourage teachers to order materials, equip¬





( ) a. How effectively do professional staff members carry out their responsibilities for instructional materials services?
COMMENTS
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E. SERVICES1.Services for Teachers and Administrators:
CHBCKLIST
Members of the instructional materials staff:
( ) 1. Share with teachers the indexes and published
bibliographies of instructional materials and
assist teachers in selecting printed and audio¬
visual materials for classroom planning.
( ) 2. Systematically inform teachers of new materi¬
als and equipment that have been acquired.
( ) 3. Assist in planning for effective use of instruc¬
tional materials and equipment.
( ) 4. Inform teachers systematically of student
interests and needs as observed in the use of
instructional materials.
( ) 5. Assist teachers in the development of reading
lists.
( ) 6. Cooperate with teachers in providing materials
and preparing exhibits for bulletin boards
and other displays.
( ) 7. Provide professional materials.
( ) 8. Provide facilities and assistance in the produc¬
tion of simple and inexpensive instructional
materials.
( ) 9. Order and schedule the use of instructional
materials rented or borrowed.





Members of the instructional materials staff:
( ) 1. Cooperate with other members of the instruc¬
tional staff in systematically acquainting stu¬
dents with the proper and effective use of in¬
structional materials.
( ) 2. Guide students in their selection of books and
other instructional materials in terms of their
abilities and interests.
( ) 3. Assist students to develop discrimination in
reading, viewing, and listening.
( ) 4. Provide educational and vocational experience
for students through an organized student-
assistant program.
( ) 5. Help to develop desirable attitudes in the care
of school property.
( ) 6. Assist student organizations to use resources of
center in the promotion of their projects.
( ) 7. Assist in the selection and use of books and
other materials for students assigned to the
library for free reading periods.
( ) 8. Instruct students in the techniques of the






1. Average daily attendance (number of students) in the library
2. Average daily circulation of books









) a. How adequately do members of the instructional materials stajff aid teachers and administrators in the effective use
of instructional materials and equipment?
) b. How adequately do members of the instructional materials staff work with teachers in selecting materials for use?
) c. Bow adequately do members of the staff keep teachers and administrators informed of the status of, and the need for,
instructional materials services?
) d. How adequately do members of the staf help in the production of appropriate instructional materials?
) e. How adequately do members of the instructional materials staff help students make effective use of instructional
materials?
) /. How cooperative are students and teachers in the care and maintenance of instructional materials and equipment?
) g. How effectively do students use the materials and facilities for leisure activities?
COMMENTS {Discuss any circulation of books to classrooms or other special arrangements related to the use of library materials.)
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II. Organization and Management
A. FINANCIAL PROVISIONS
CHBCKLI5T
( ) 1. The head (or director) of the instructional ma¬
terials services, after consulting with members
of the faculty, constructs a detailed budget.
( ) 2. A sum of money is budgeted for the instruc¬
tional materials program.
( ) 3. Budget allotments for instructional materials
and equipment may be spent as needed any
time during the school year.
( ) 4. The school accounting system facilitates the
payment of postage, rental fees, and the dis¬
bursement of funds for small purchases of
materials and services.
( ) 5. Accurate and current records are kept show¬
ing funds available, disbursement, encum¬
brances, balances, and income.
SUPPLEMENTARY DATA
1. Enter expenditures for the past three years.
The budget provides for:
( ) 6. Purchase of books, periodicals, newspapers,
and pamphlets.
( ) 7. Purchase of audio-visual materials.
( ) 8. Rental of motion picture films and other ma¬
terials.
( ) 9. Purchase and maintenance of audio-visual
equipment.
( ) 10. Care, repair, and rebinding of printed materi¬
als.
( ) 11. Purchase of professional literature, institu¬
tional memberships in professional. organi¬
zations, and professional travel.
( ) 12. Purchase of supplies and equipment for the
























( ) a. How adequate are funds for the purchase of printed materials?
( ) b. How adequate are funds for the purchase and production of audio-visual materials?
( ) c. How adequate are funds for equipment purchase and repair?
( ) d. To what extent do the budgetary procedures contribute to elective service?
COMMENrS
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B. SELECTION OF MATERIALS AND EQUIPMENT
CHECKUST
( ) 1. A process of evaluation of the effectiveness of
more expensive materials is maintained and
applied to the selection of other materials.
( ) 2. Filmed and recorded materials are reviewed
before purchase.
( ) 3. A file of film and television study guides (teach¬
er guides) is consulted.
( ) 4. Equipment is selected on the basis of estab¬
lished mechanical and performance specifica¬
tions.
( ) 5. Subscription books and sets of books are
selected from standard lists after consulting
the Booklist and Subscription Books Bulle-
tin.
The following factors receive consideration in the selec¬
tion of instructional materials:
( ) 6. Present and potential academic and recreation¬
al interests and needs of young adolescents.
( ) 7. Range of intelligence of students.
( ) 8. Range of reading ability of students.
( ) 9. Educational objectives of the total curriculum.
( ) 10. The informational content of the curriculum.
( ) 11. Present distribution and stock of materials.
( ) 12. Inquiry data—types and content of materials
called for.
( ) 13. Data on circulation or the extent of use of
materials of various types.
( ) 14. Basic selection tools, such as Basic Book
Collection for Junior High Schools, Basic Book
Collection for High Schools, Standard Catalog
for High School Libraries, ALA Booklist, Edu¬
cation^ Film Guide, Filmstrip Guide, and
instructional materials bibliographies for spe¬
cific subjects.
( ) 15. Quality of materials in terms of accuracy of
. content and approach, attractiveness, and
durability.
( ) 16. Availability of similar or other equivalent ma¬
terials from nonschool sources.
( ) 17. Evidence of the educational effectiveness of
materials as determined by teacher evalua¬
tions prior to use.
( ) 18. Evidence of effectiveness of instructional ma¬
terials as based on actual use.




( ) a. How adequate are provisions for the selection of instructional materials and equipment in terms of the needs of the
educational program?
( ) 5. How effectively are teachers involved in the selection of materials?
COMMENTS
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C. CLASSIFYING, CATALOGUING, AND PROCESSING OF MATERIALS
CHECKLIST
( ) 1. All instructional materials, printed and audio¬
visual, of permanent value are accessioned,
classified, and catalogued centrally regardless of
where these materials are housed.
( ) 2. Instructional materials are classified.
( ) 3. A card catalogue is maintained, with author (or
producer, in the case of audio-visual materials),
title, and subject cards for each title, where
necessary.
( ) 4. Information about the acquisition of materials
is kept in an accession book or on the shelf-list
card.
( ) 5. A shelf-list file is maintained and kept up to
date.
( ) 6. All periodicals, pamphlets, and ephemeral ma¬





( ) a. How adequately are books organized for effective use?
( ) h. How adequately are periodicals, pamphlets, and similar materials organized for effective use?
( ) c. How adequately are the audio-visual materials organized for effective use?
( ) d. How accurate and up to date are the card catalogue and shelf-list files?
COMMENTS
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D. ACCESSIBILITY OF INSTRUCTIONAL MATERIALS SERVICES
CHCCKUST
( ) 1. The instructional materials are available for
student and teacher use before the beginning
of the daily program of classes.
( ) 2. The instructional materials are available con¬
tinuously throughout the day including lunch
periods.
( ) 3. The instructional materials are available as
long after the close of classes as their use war¬
rants.
( ) 4. Students have access to the instructional ma¬
terials during class periods, including study
halls.
EVAIUAUONS
( ) a. How accessible are instructional materials?
( ) 6. Eow accessible is audio-visual equipment?
COMMENTS
( ) 5. Open-shelf facilities are provided.
( ) 6. A flexible and efficient loan system has been
developed.
( ) 7. Audio-visual equipment is available in sufficient
quantity to avoid inconvenience and delay in
its use.
( ) 8. Audio-visual equipment is stored in several




E. CARE AND MAINTENANCE OF MATERIALS AND EQUIPMENT
CHECKUSr
( ) 1. Books and other printed materials are properly
shelved or filed.
( ) 2. Books and other printed materials are repaired
and rebound according to accepted library
standards.
( ) 3. Periodicals are reinforced or placed in pro¬
tective covers.
( ) 4. Audio-visual materials are periodically in¬
spected and repaired.
( ) 5. Records of the use of equipment are main¬
tained.
( ) 6. Records are maintained on the repair of audio¬
visual materials and equipment.
( ) 7. Equipment , is tagged and serial numbers of
equipment are recorded.
( ) 8. Storage facilities are available to meet the
peculiar conditions, such as those of tempera¬
ture and humidity, required by certain audio¬




( ) a. How adequate are provisions for care and maintenance of instructional materials?
( ) b. How adequate are provisions for care and maintenance of audio-visual equipment?
COMMENTS
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III. Materials
A. PRINTED MATERIALS
1. Books {Fill in requested numerical data and evaluation):











000 General works ( ) a.
100 Philosophy ( ) b.
200 Religion ( ) c.
300 Social sciences ( ) d.
400 Philology ( ) e.
500 Pure science ( ) f.
600 Useful arts ( ) i-
700 Fine arts, recreation ( ) h.
800 Literature ( ) i.
900 History ( ) }•
910 Travel ( ) k.
92-920 Biography ( ): i.
F Fiction ( )
Total XXX
COMMENTS
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2. Periodicals and Newspapers:
CHSaCUST
( ) 1, Periodicals and newspapers are provided which
include general coverage of a variety of sub¬
jects pertinent to the educational program,
( ) 2. Periodicals arfe provided which ajre adapted
particularly to adolescent boy interests and
needs.
( ) 3. Periodicals are provided which are adapted
particularly to adolescent girl interests and
needs.
( ) 4. Periodicals and newspapers are provided which
meet faculty needs.
( ) S. Periodicals and newspapers are provided which
include different editorial points of view.
( ) 6. A general periodical index is available (e.g..
Readers' Guide).
( ) 7. Periodicals indexed in the Guide are kept for a
period of three to five years and are accessible.
( ) 8. Periodicals are provided which emphasize one
or more of the various areas of the curriculum,
reflect the world scene, and appeal to the inter¬
ests and needs of the teachers and students.










Family and consumer education.
























( ) a. How adequate are the periodicals to meet student needs and interests?
( ) b. How adequate are the periodicals to meet faculty needs?
( ) c. How accessible are the files of back numbers of periodicals?
COMMENTS
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3. Vertical-File Materials:
CHECKLIST
( ) 1. Vertical-file materials provide for the various
areas of the curriculum and guidance needs,
reflect the local and world scene, and appeal to
the interests and needs of the teachers and stu¬
dents.
( ) 2. Provision is made for keeping vertical-file ma¬
terials up to date.




( ) a. How adequate is the supply of vertical-file materials?
( ) h. To what degree are vertical-file materials kept up to date?
COMMENTS
B. AUDIO-VISUAL MATERIALS
(Checklists are provided in sections II A-E above.)
Type of Material
Number of Titles


















Motion pictures ( ) «.
Filmstrips ( ) b.
Slides ( )
Transparencies ( ) d.
Disc recordings ( ) e.
Tape recordings ( ) /.
Picture sets ( ) g-
Models ( ) h.
Others (list) ( ) i.




( ) 1. The instructional materials center is located
conveniently in relation to academic class¬
rooms.
( ) 2. The instructional materials center has easy
access to the loading and delivery area.
( ) 3. The size of the center is adequate to provide
good reading and study conditions.
( ) 4. The instructional materials center includes a
classroom.
( ) 5. The instructional materials area is lighted,
heated, and ventilated to meet acceptable
standards for the various purposes served.
( ) 6. The instructional materials center has an at¬
tractive appearance.
( ) 7. The instructional materials center is acousti¬
cally treated.
( ) 8. The instructional materials center has floor
covering that is attractive, hygienic, and sound
absorbent.
( ) 9. The instructional materials center includes one
or more easily supervised conference rooms for
use by students and teachers.
( ) 10. The center includes a glass-enclosed office.
( ) 11. The instructional materials center includes a
workroom of adequate size.
( ) 12. The instructional materials center includes a
photographic darkroom.
( ) 13. The instructional materials center contains
preview facilities for use by students and
teachers.
( ) 14. The instructional materials center includes
adequate storage facilities for materials and
supplies, audio-visual equipment, and such
audio-visual materials as are not immediately




( ) o. How adequate are the space provisions to meet needs?
( ) h. How satisfactory is the location of instructional materials?
( ) c. How adequate are the provisions for workroom and storage space?
COMMENTS {Describe any special housing arrangements not included above.)
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B. FURNISHINGS AND FIXED EQUIPMENT
CHECKLIST
The instructional materials center is provided with the following:
( ) 1. Adjustable shelving. ( ) 14.
( ) 2. Magazine shelving. ( ) IS.
( ) 3. Newspaper shelving. ( ) 16.
( ) 4. Tables and chairs of suitable size and height. ( ) 17.
f ) 5. Desks and chairs for staff. ( ) 18.
( ) 6. Charging desk.
( ) 7. Dictionary stand.
( ) 8. Atlas stand.
( ) 9. Card catalogue cases.
( ) 10. Vertical-file cabinets. ( ) 19.
( ) 11* Bulletin boards and a display area.
( ) 12. Display cases. ( ) 20.
( ) 13. One or more trucks for instructional materials
and equipment.
Typewriter.
Stools (sitting and step).
Locker.
Sink and hot and cold running water.
Cabinets, cases, shelving, or racks for storage
of materials, such as recordings, large posters,
maps, prints, films, filmstrips, slides, tapes,
and realia.
EVALUATIONS
( ) fl. How adequately is the center furnished and equipped?
COMMENTS
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C. AUDIO-VISUAL EQUIPMENT AND
CHECKlISr
1, Audio-visual equipment is provided (insert number below);
( ) Motion picture projectors (
( ) Filmstrip—2X2 slide projectors (
( ) Filmstrip—^3^X4 slide projectors (
( ) Radios, AM-FM (
( ) Television sets (





) Listening posts with earphones






) Portable tables on which to rest and
transport equipment
) Others




( ) a. How adequate is the audio-visual equipment?
( ) b. How good is the condition of audio-visual equipment?
COMMENTS
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c.2.In what respects are instructional materials services least adequate or in greatest need of improvement?
a.
b.
c.3.In what respects have they been improved within the last two years?
a.
b.




5. What carefully conducted studies of its own problems in this field has the school made within the last two years or is
it now making?
b.
VI. General Evaluation of Instructional Materials Services
EVALUATIONS
( ) a. How well do instructional materials services, library and audio-visual, accord with the philosophy, objectives, and
functions described in Section N?
( ) b. How well do instructional materials services, library and audio-visual, meet the needs of the students and school
community indicated in Section 0?
( ) c. To what extent is the school identifying problems in instructional materials services, library and audio-visual, and
seeking their solution?
